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ABSTRACT

Background: Improving learning and instilling an investigative personality in the student is also one of the main
elements of education Therefore, a relationship has been established between curiosity and inquisitiveness, and it
can be seen that at the root of this relationship, inquisitiveness plays a differentiating role in the learning of both
young people and children.

Aim: This study examines the relationship between university students’ course-leisure conflict and curiosity levels
based on different variables.

Methods: The sample group was determined through convenience sampling and consists of 764 university
students, including 406 female and 358 male participants.

Results: In the study, Curiosity Scale and Lesson Leisure Conflict Scale were used as data collection tools. In the
analysis of the data obtained in the study, percentage and frequency were used to determine the distribution of
the personal information of the participants, and the values of the data were checked with the Kolmogorov
Smirnov test and the Shapiro test to determine whether the data showed a normal distribution. As a result, it was
determined that the data did not have a normal distribution and thus showed a "Non-Parametric" distribution.
Therefore, apart from descriptive statistical models, Mann Whitney U, Kruskal Wallis test, and correlation analysis
methods were used in the statistical analysis of the data.

Conclusion: According to the findings, there was a significant difference in the variables of "Gender, Age, and
Level of Welfare” of the curiosity scale of the participants, and a significant difference was found only according to
the "Level of Welfare" variable in the course-leisure conflict scale. A significant positive correlation was found
between the participants' curiosity levels and course-leisure conflict scores.

Result: It was concluded that the curiosity levels of the participants and the course-leisure conflict scale differed
according to some variables, and the curiosity levels of the participants affected the course-leisure conflicts.
Keywords: University Students, Leisure Conflict, Curiosity

INTRODUCTION

Curiosity is one of the most important motivating forces in
human behaviour. It has a developmental line, from a state
of alert wakefulness in the infant to active investigation of
the environment, which includes body products and
anatomical differences, and then includes a wide range of
interests in the outer world as well as in the inner
psychological world. Philosophers have made a great
number of definitions of curiosity. In general, they define
the concept of curiosity in three different ways. Aristotle
and Cicero defined the concept of curiosity as an
intrinsically motivated desire. Saints Augistine and David
Hume defined it as a passion, associating curiosity with the
desire for knowledge. Jeremy Bentham and Kant, on the
other hand, Bentham and Kant referred to curiosity as
being appetitive, similar to Ferubach’s idea that curiosity
results from an unsatisfied knowledge drive?. The main
thoughts on curiosity are as follows: the first one refers to
the thought that curiosity causes to reduce negative
situations such as uncertainty, novelty, arousal, impulse,
and knowledge gaps; the second one refers to the thought
that curiosity is an intrinsic source of motivation that
encourages individuals to learn and explore for their own
good, and; the third and last one refers to the thought that
curiosity is a stable difference in motivation among people,
with differences in knowledge, goals, achievements, and

experiences. As a matter of fact, it is difficult to define the
scope of psychological thinking that affects curiosity in a
simple way. However, offers inspiration for researchers
curious about why people learn and explore in the absence
of obvious external rewards®. Literature in psychology has
shown that curiosity is the intrinsic motivation for
exploration, learning, and creativity*. The views, theories,
and definitions about curiosity establish common grounds
on the assumption that curiosity is to learn, explore, and
surrender to interesting elements. In the long run, curiosity
greatly affects the function of building knowledge and
competence. It encourages learning new things,
discovering new things, meeting new people, and
developing new skills. When the individual is curious, s/he
becomes aware of everything that exists and will exist and
accepts everything that is or will be in the process.
Curiosity motivates people to act, think, research, and learn
in different and new ways®. Being seen as an important
criterion in the learning process, curiosity enables the
achievement of educational success. Current research
shows that there is a relationship between curiosity and
academic achievement. In general, youngsters with high
curiosity tend to ask more and better questions, select
more adventurous activities, have more information about
the world around them, recall more specific facts, and
persist longer at problem-solving®. Curiosity, which has
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been defined as a desire for information, is a motivation
that drives educational attainment, knowledge, and
achievements’. The satisfaction of curiosity through
acquiring knowledge brings pleasure®. Curiosity is an
aspect of intrinsic motivation that has great potential to
enhance student learning®. Improving learning and instilling
an investigative personality in the student is also one of the
main elements of education. A researcher is
characteristically defined as someone who is genuinely
motivated to inquire well. Therefore, a relationship has
been established between curiosity and inquisitiveness,
and it can be seen that at the root of this relationship,
inquisitiveness plays a differentiating role in the learning of
both young people and children. It is also stated that this
phenomenon, which is distinguished both intellectually and
in terms of life, is ultimately a virtue. Therefore, it is
concluded that inquisitiveness is a primary intellectual
virtue that should be trained!’. Education is seen as a
process that occurs throughout life and especially in the
work and leisure of individuals rather than certain
institutions and organizations and during childhood and
youth. It makes great contributions to increasing the quality
of human resources, which are important supporters of
development and progress. Students are a core resource
that underlies the potential that needs to be developed
through education. On the other hand, education is a
conscious effort to develop and direct students'
personalities and abilities both inside and outside the
school*'*2. Since one of the main tasks of the students is to
participate in the school-course and to participate and
organize leisure activities in the remaining time, they
experience some lack of time and the need to balance their
lives in managing these two concepts®®. Students
experience many situations in which they have many
opportunities for leisure activities, but it is difficult to
evaluate and realize these situations in the same way!4.
The concept of course-leisure conflict is a concept for this
situation. The importance of leisure education is once again
revealed to ensure progress in course-leisure conflicts,
leisure activities, especially in terms of individual and social
development, and to make sense of this process. Leisure
education is accepted as an emerging need for increasing
the quality of life of both students and society*®. Taking this
need into consideration and meeting it will lead students,
young people, and society in general in a more conscious
and positive way. Based on the abovementioned
considerations, this study examines the concepts of
university students' course-leisure conflicts and curiosity.

MATERIAL & METHODS

In addition to the "Personal Information Form" created by
the researchers as a data collection tool in the study, the
"Curiosity Scale (CS)" and the "Course-Leisure Conflict
Scale (CLCS)" were used. The "Curiosity Scale", which
was adapted into Turkish by Demirel and Cogkun was
applied16. The original scale consists of two dimensions:
breadth and depth. The curiosity scale consists of 47 items
in total. The responses to the scale items are on a Likert-
type grading scale as "1 Fits Well", 2. "Partially Fits", 3.
"Slightly Fits", “4 Slightly Does Not Fit ", 5. "Partially Does
Not Fit ", and 6. "Does Not Fit At All ". The "Course-Leisure
Conflict Scale (CLCS)" used in the third section of the

research was developed by Tsaur and Tang and adapted
into Turkish by Isik and Demirel17,18. The scale consists
of 5 dimensions and 20 items. In the scale, there are 3
dimensions of the Conflict of the Course with Leisure,
namely Time-based, Strain-based, and Intensity, while
there are 2 dimensions of the Conflict of Leisure with the
Course), namely Strain-based and Intensity. It is a 5-point
Likert type graded as 1-Strongly disagree, 2-Disagree, 3-
Neither agree nor disagree, 4-Agree, and 5-Strongly agree.

The population of the research consists of individuals
studying in various departments of universities. Participants
were included in the sampling using the convenience
sampling method and the sampling group is comprised of
406 female participants (53.1%) and 358 male participants
(46.9%). This sampling is also known as grab sampling,
accidental sampling or opportunity sampling). Convenience
sampling involves the sample that is close to hand for the
study?®.

In the analysis of the data obtained in the study,
percentage and frequency were used to determine the
distribution of the personal information of the participants,
and the values of the data were checked with the
Kolmogorov Smirnov test and the Shapiro test to determine
whether the data showed a normal distribution. As a result
of the analysis, it was determined that the data did not have
a normal distribution, that is, the data showed a "Non-
Parametric" distribution. Therefore, apart from descriptive
statistical models, Mann Whitney U, Kruskal Wallis test,
and correlation analysis methods were used in the
statistical analysis of the data (a = 0.05).

RESULT

Table 1. Distribution of Scale Scores
Dimensions Number | Average | S.Error | p

of Items

CS 1 (Breadth) 27 62,477 21,1798 | .000
CS 2 (Depth) 20 44,050 17,9073 | .000
CS T (Total) 13 105,59 37,4726 | .000
CLCS 1 (Time- 2 2,7373 1,34064 | .000
based)
CLCS 2 (CL Strain- | 7 2,8938 1,24052 | .000
based)
CLCS 3 4 2,8899 1,26645 | .000
(CLIntensity)
CLCS 4 (LCStrain- 2 2,8326 1,30221 | .000
based)
CLCS 5 5 2,7190 1,17423 | .000
(LClIntensity)
CLCS (Total) 20 2,8197 1,16148 | .000

Table 1 includes the average scores of the
participants in the Curiosity Scale (CS) and the Course-
Leisure Conflict Scale (CLCS) dimensions and the
significance values of the Kolmogorov Smirnov test and
Shapiro test, which were made to determine the structure
of the data. Accordingly, it was determined that the highest
average for CS was in the "Breadth" dimension with 62.7,
and for CLCS in the "Conflict of the Course with Leisure
(CLstrain-based)" dimension with 2.89. The significance
values (p) revealed that the data had a non-parametric
structure.
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Table 2. Demographic Information of Participants

Table 4. Distribution of Participants' Curiosity and Course-Leisure Conflict
Scores by Age Variable

Variables f % Dimensions Variable Mean Average
Gender Female 406 |53,1 Rank X2 p
Male 358 |46.9 CS 1 (Breadth) | 17-20 309,34 | 62,4779 | 6,428 040
21-25 290,65
Total 764 1100,0 26 and over | 347,15
Age 17-20 330 43,2 CS 2 (Depth) 17-20 326,64 | 44,0502 | 2,714 257
21-25 336 | 44,0 21-25 306,02
26 and over 337,58
26andover |98 12,8 CS T (Total) 17-20 279,61 | 1055968 | 3,106 212
Total 764 |100,0 21-25 270,68
26 and over 308,36
Class Freshman 259 1339 CLCS 1 17-20 39321 | 2,7373 5,645 ,059
Sophomore 208 |27,2 (Time-based) 21-25 363,30
Junior 152 |19,9 26 and over | 340,99
- CLCS 2 17-20 377,83 | 2,8938 908 635
Senior 145 119.0 (CLStrain- 2125 375,82
Total 764 |100,0 based) 26 and over 354,23
Level of | Poor 175 | 22,9 (CCLLCIS 3 ) 17-20 372,80 2,8899 ,303 859
welfare ntensity, 21-25 363,63
Normal 468 [613 26 and over | 367,10
Good 121 |15,8 CLCS 4 17-20 355,52 | 2,8326 1,382 ,501
Total 764 | 1000 (LCStrain- 21-25 373,59
m o based) 26 and over | 354,85
ow often do Always 143 |187 CLCS5 17-20 362,49 | 2,7190 610 ,737
z?fzcumesa\?ﬁ Sometimes 444 |581 (LCIntensity) 21-25 370,77
taking Never 177 23,2 26 and over 380,92
dvantage of CLCS (Total) 17-20 379,60 | 2,8197 251 ,882
a | ag | Total 764 |100,0 5105 37495
our leisure’ »
Y 26 and over 367,18
Sufficiency of | Definitely 94 ]123 Table 5. Distribution of Participants' Curiosity and Course-Leisure Conflict
time insufficient Scores by Level of Welfare Variable
insufficient 152 19,9 Dimensions Variable Mean Average X2 p
Rank
Normal 335 1438 cs1 Poor 332,87 | 62,4779 11,118 004
Sufficient 117 15,3 (Breadth) Normal 286,57
Definitely 66 |86 Good 338,04
sufficient CS2 Poor 345,12 44,0502 9,314 ,009
Total 764 | 100,0 (Depth) gggza' ggg'gg
CS T (Total) | Poor 302,77 105,5968 9571 008
Table 3. Distribution of Participants' Curiosity and Course-Leisure Conflict Normal 261,93
Scores by Gender Variable Good 307,72
Dimensions Variable Mean Average CLCS 1 Poor 380,45 2,7373 17,289 /000
Rank z P (Time- Normal 390,07
based) Good 298,72
CS 1 (Breadth) Female 297,50 62,4779 -1,240 215 CLcs 2 Poor 395.79 2.8938 11,997 002
Male 315,22 (CLStrain- Normal 381,64
CS 2 (Depth) Female 305,34 | 44,0502 | -1,962 ,050 based) Good 312,05
CLCS 3 Poor 402,11 | 2,8899 12,499  ,002
Male 333,96 (CLIntensity) | Normal 369,43
CS T (Total) Female 270,37 | 105,5968 | -1,402 ,161 Good 311,98
CLCS 4 Poor 385,01 | 2,8326 10,839 ,004
Male 289,52 (LCStrain- Normal 370,09
CLCS 1 Female 377,18 | 2,7373 -503 ,615 based) Good 306,70
(Time-based) CLCS 5 Poor 410,77 2,7190 13,229 ,001
Male 369,31 (LCIntensity) | Normal 365,11
CLCS 2 Female 376,82 | 2,8938 -381 ,703 Good 319,30
(CLStrain-based) —pr 370.80 CLCs Poor 411,09 | 2,8197 15,147 001
(Total) Normal 379,32
CLCS 3 Female 366,72 | 2,8899 -173 863 Good 311,35
(CLIntensity) Vale 369.42
. 0 "
Clcs 74 Femnale 35787 | 28326 763 446 As seen in Ta_ble 2, 53.1% of the participants were
(LCStrain-based) | 36968 female, 44% were in the 21-25 age group, 33.9% were
' freshmen, 61.3% had a normal level of welfare, 58.1% had
Eig:t:nsn) Female 362,48 | 2,7190 -813 416 difficulty in taking advantage of their leisure, and 43.8%
¥ Male 375,22 had normal leisure time.
CLCS (Total) Female 374,02 | 2,8197 -268 ,789 _ According to the Mann-Whitney U _tes_t_results_in Table
Niale 857 3, it was determined that there is a significant difference
' between the gender and Curiosity levels of the participants

in the "Depth" dimension (p<0.05), while there is no
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significant difference in all dimensions and total scores of
the course-leisure conflict.

According to the Kruskal-Wallis test in Table 4, it was
determined that there is a significant difference between
the ages of the participants and their Curiosity levels in the
"Breadth" dimension (p<0.05), while there is no significant
difference in all dimensions and total scores of the course-

leisure conflict.

According to the Kruskal-Wallis test in Table 5, it was
determined that there is a significant difference in all
dimensions and total scores according to the welfare levels
of the participants and their Curiosity and course-leisure
time conflict scores (p<0.05).

Table 6. Correlation Analysis Results of the Relationship between Participants' Curiosity Levels and Leisure and Course Conflict Attitudes

cs1 cs2 csT CLCS1 [CLCS 2 |CLCS 3 [CLCS 4 |CLCS5 |CLCST
CS 1 (Breadth) R 1,000
p .
N 611
CS 2 (Depth) R ,893* 1,000
p ,000 .
N 558 637
CS T (Total) R ,080%  |,962%* 1,000
p ,000 ,000 .
N 558 558 558
CLCS1 R -,057 -,027 -,036 1,000
(Time-based) D 158 502 304 .
N 605 631 552 746
CLCS 2 (CLStrain-based) R -,011 ,031 ,012 828 |1,000
p ,789 431 774 ,000 .
N 606 632 553 744 747
CLCS 3 (CLIntensity) R ,036 ,062 054 764|897 1,000
p 373 ,118 207 ,000 ,000 .
N 604 631 552 733 735 735
CLCS 4 (LCStrain-based) R ,051 ,064 ,056 6824 |,836** 848 1,000
p 211 ,107 ,194 ,000 ,000 ,000 .
N 600 627 548 726 726 725 726
CLCS 5 (LClntensity) R ,129%  |,156* 1504 | 676 |,818* 8304|832 1,000
p ,001 ,000 ,000 ,000 ,000 ,000 ,000 .
N 605 632 553 732 734 730 725 736
CLCS (Total) R ,036 ,067 ,055 844 |,069** ,946%  |,898** 911 1,000
p ,380 ,095 ,198 ,000 ,000 ,000 ,000 ,000 :
N 606 632 553 746 747 735 726 736 751
As a result of the correlation analysis, it was total scores. Among the reasons for this situation are that

determined that there was a positive significant relationship
between the Curiosity levels of the participants and their
course-leisure conflict scores.

DISCUSSION

This study aims to examine whether university students'
future expectations and leisure management levels differ
according to gender, family income level, communication
level, and course success variables. In the study, data
were collected from 764 students studying at universities
through a questionnaire. Of the participants within the
scope of the study, 53.1% were female, 44% were in the
21-25 age group, 33.9% were freshmen, 61.3% had a
normal level of welfare, 58.1% had difficulty in taking
advantage of leisure, and 43.8% had normal leisure time in
terms of sufficiency of time. Considering the participants’
gender, it was found that students' curiosity levels differed
significantly only in the "Depth" dimension, while there was
no significant difference in terms of gender in all
dimensions of students' course-leisure conflict scores and

the subjects or activities that arouse the curiosity of the
participants are diverse but not permanent. And
considering that the participants are going through the
process of questioning their career choices or the process
of gaining experience to develop in their field, it can be
argued that the participants have different interests and are
open to dealing with a wide variety of different topics they
are curious about. In a similar study, Demirel and Coskun
concluded that there was a significant difference in the
curiosity levels of the participants according to the gender
variable in favour of male students!®. Along with the same
lines, Turan examined the curiosity levels of physical
education and sports college students and concluded that
there was a statistically significant difference in the total
scores of "Breadth, Depth and Curiosity" arising from
female students according to the gender variable?.
According to another study conducted by Deringdl et al. the
curiosity levels of female students were statistically
significantly higher than the levels of male students?. It
was concluded in another study that as a result of the
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comparison of curiosity levels with gender, the average
scores of female and male physical education and sports
teachers differed significantly and the difference was high
in favour of female teachers?2.

In a study conducted with undergraduate students,
Bokeogdlu and Yilmaz found that research anxiety, which is
a factor that can suppress the participants' curiosity, did not
differ in terms of gender, on the other hand; in terms of the
gender of the participants, there was a significant
difference in the dimensions of analytical and open-
mindedness as well as their attitudes towards critical
thinking within the framework of curiosity tendency?. In
particular, they found that male participants had higher
scores on attitudes towards critical thinking than female
participants. In particular, they found that male participants
had higher scores on attitudes towards critical thinking than
female participants. In a study conducted on students,
Akgul and Ozdilek examined the curiosity levels of the
participants in terms of gender and found that there was no
significant difference between male and female participants
according to the curiosity level dimensions?*. In the study
conducted by Karademir et al. it was found that the
curiosity levels of the individuals participating in the study
differed significantly in all dimensions and in favour of
female participants when examined in terms of gender?.
Deringdl reported that there was a significant difference in
terms of the gender of the participants in terms of the
"Depth, Breadth and competence" dimensions in favour of
the female participants?. iskender and Yayli examined
leisure conflict and reported that there was a significant
difference between the gender of the individuals
participating in the study and the work-leisure conflict?’.

It was determined that there was a significant
difference in the "Breadth" dimension among the curiosity
levels according to the age variable, while no significant
difference was found in all dimensions and total scores of
course-leisure conflict scores. Turan found that there was a
significant difference in the total dimension of “Depth,
curiosity”®. Iskender stated in his study that there is no
significant difference in leisure time conflict scores
according to the age variable?. Bahadir and Certel found a
significant relationship between the total and dimensions of
curiosity and age in their study on physical education and
sports teachers??. Cihan and llgar found that the curiosity
levels of the students who participated in their research
showed a significant difference according to the ages of the
participants®®. It was observed that the scores of the
participants included in the study from the Breadth
dimension did not differ significantly according to their
ages, while a significant difference was found in the Depth
dimension according to age. According to the results of this
study, it was concluded that younger participants had
higher levels of curiosity compared to other age groups.
According to the findings of the research conducted by
Akgul and Ozdilek, the curiosity levels of the participants
did not differ depending on the age?*.

It was determined that there was a significant
difference in all dimensions and total scores according to
the levels of welfare of the participants and their curiosity
and course-leisure conflict scores. Social development and
the future of society are closely related to the efforts made
to develop it by taking into account the creativity of the

individuals who make up that society. Creativity turns into
inventions over time, and these inventions turn into
technological knowledge and indirectly into production, and
as a result, economic development can be experienced. In
other words, the general level of welfare of the society
increases. On the contrary, individuals whose creativity
potentials are not supported become individuals who lack
various productive skills, slowing down or hindering the
development of the societies in which these individuals are
located®®. It can be easily stated that the "curiosity" factor
plays an important role in creativity. Ozgaker determined
that there was a significant difference between the level of
welfare of the participants and individual success and
between time and lack of friends as a result of the
examination of the dimensions according to the level of
welfare in his study on students®!. It was determined that
there was no significant difference according to the
departments and grades of the participants. The literature
review shows that there is a statistically significant
difference in participation in leisure activities in favour of
those with a high level of welfare compared to those with a
low welfare level. In sum, it was emphasized that the level
of welfare is an important factor in participating in leisure
activities. Burton et al. reported that the level of income is
an important factor in participation in leisure activities32.
Gratton reported that the most important factor in an
individual's participation in leisure activities is "money"33:34,
In a study conducted by Alexandris and Carroll, it was
reported that there was a significant relationship between
the individual's level of motivation and lack of knowledge
and the level of perception of obstacles®®. Cihan and ligar
reported that there was a significant difference in terms of
the curiosity levels in the "curiosity, Breadth" dimensions
according to the level of welfare variable and based on the
economic framework of the participants'?®. Contrary to the
results obtained from the research, Akgil and Ozdilek
found that the curiosity levels of the participants did not
differ according to the economic situation?*.

CONCLUSION

According to the correlation analysis between the curiosity
scale and the course-leisure conflict scale, it was
concluded that there was a positive significant relationship
between the two scales. According to the result, as the
university students’ curiosity levels increase, the course-
leisure conflict dimensions also increase.
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